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 ʝƄʳʯʴʸƃا 

         ʙŸś  ؛ŕƎʱȄارʛʺʱŬوا ŕƍدʨŠو Ɠž تŕŸʺʱʳʺƅب واʨŸʷƅوا ʦƈا�� ƌॽƆŷ ʙʺʱŸś ȑʚƅا Ȍʷʻƅا ƓŲŕʺƅا ʥƅة ذʛƄاʚƅا
  Ƌورʙŗ اʚƍ ȈȞʷȄ؛ وř ʛؗʱʷƈ ربŕʳśخ وȄرŕśو ʦॽʀ ¿ʨţ řƈء ا��ŕʹŷأ Ŷʺʳś Ɠʱƅا řƆʸƅا řॽɻʺʳƅة اʛƄاʚƅا Ȉʲʺś إذ

ƈ􏿿ُض اÌِʛŸَǽُ ةʛƄاʚƅا Ƌʚƍ بŕॽɼ ¿ŕţ Ɠžو ،řƈا�� ʥƆʱƅ ةʜʽʺƈ řॽʻʡو řȄʨƍ  ؛ŕƎȞŬŕʺśو ŕƎʱȄ Ìʨƍ ʝŬُأ ƓشƜś ʛʢʵƅِ ř
.ʥʴʺƅى اƆŷ دʛſʱƈو ȈƂʱʶƈو ʜيŕʺʱƈ نŕॽȞؗ ŕƍدʨŠو وʙżǽ ʦŝ ʧƈو   ʙţōؗ ʦॽƆŸʱƅى دور اƆʳʱق يŕॽʶƅا اʚƍ Ɠžو

 .řॽʻʡʨƅا řȄʨƎƅوا řॽɻʺʳƅة اʛƄاʚƅا ȈʽȞʷś Ɠž ʦƎ ُʁś Ɠʱƅا řॽɺŕʺʱŠƛا řʯʷʻʱƅت اŕʶŬʕƈ ʦƍأ 

    ŗ řƈʨŬʨʺƅا řŬراʙƅا Ƌʚƍ نŐž şƍŕʻƈ اʦॽƆŸʱƅ    ـʚƅا   Ɠž řȄʨƎƅة واʛƄاʚƅا  ȈʽȞʷś((řॽƆʽœاʛŬƙا) ʦॽƆŸʱƅا şƍŕʻƈ :  
  ʦŝ ʧƈ؛ وʦॽƆŸʱƅا şƍŕʻƈ ʛʰŷ ŕƎƆ ÌȞʷśَ řॽƅوآ řȄʨƎƅة واʛƄاʚƅا ʧʽŗ řॽʢǼاʛʱƅا řƁƜŸƅا Ɠž ʘʴॼś )řƅŕţ řŬدرا ȑʨƊŕʲƅا
  ŕًॽɾاʛżŠو ŕًॽʵȄرŕśو ŕًॽɾŕƂŝو ŕًॽʀʛŷ ʜيŕʺʱƈ Ɠʻدي ƓśŕŷŕʺŠ ȌॽƆʵƅ ةʙţʨƈ )řॽƆʽœاʛŬإ řॽʻʡو řȄʨƍة وʛƄء )ذاŕʻŗ řॽƅآ Ŷॼʱś

 şƍŕʻƈ ʧƈ řʻʽŷ Ȑʨʱʴƈ Ɠž ŕًŷʨƊ اʦॽƆŸʱƅ )اʛŬƙاʦॽʀ ȈʽƆʴś ʛʰŷ .)řॽƆʽœ اʚƅاʛƄة واŕًʺؗ řȄʨƎƅ و 

      řʺʤƊأن ا�� řŬراʙƅت اʙƄإذ أ)řॽƆʽœاʛŬƙر ا  )اʨʹţ ʅॽʲؔś ىƆŷ ʗƆʺŷ řʺƄŕʴƅاʦॽʁƅ    ةʛƄاʚƅا ȈȞʷś Ɠʱƅا
ʨʸǼ ʜʽرة ʨʴƈرƆŷ řȄى   ʛؗʱƅا Ŷƈ řॽʺॽƆŸʱƅا şƍŕʻʺƅا Ɠž řȄʨƎƅواʦॽʀ    ʧيʙƅناŕȞʺƅخ    واȄرŕʱƅواʦॽʁƅء   واŕʻŗ Ɠž اثʛʱƅوا

 .)أʙţʨƈ řॽƈʨƁ řƈُة(ƜʱŦƛق Ƌʚƍ اřȄʨƎƅ واʚƅاʛƄة 

    ƅوʦॽʁƅا Ƌʚƍ řॽɺʨƊ أو řŸॽʰʡ ȈʽƆʴʱ   ىƅإ ʗſِ̒Űُ    دŕŸǼأ ʗʻʺʹś řʶॽœر  ƑʳȂرœʯƃا ʗŶॺƃا  şƍŕʻʺƅا ʗƈʙƁ ؛ إذ
ؗ ʦƍرʨʸȄو ،)ƓƎƅإ ʙŷو( ىƆŷ ًءŕʻŗ ʧʽʢʶƆž أرض Ɠž دʨƎʽƅا řॽʁţخ أŬʛś řǽدʛŬـ   ʧƈ رتʨʢś )řॽƈʨƁ řŷŕʺŠ(

  .ȈŲŕʻƈو ʜʽʺƈ ʖŸʷƅ Ȉʸʱƈ خȄرŕʱؗ ʦƎʽŲŕƈ ضʛŷ ʦʱي ŕʺؗ ،řȄرʨʴƈ řॽʻدي řŝدŕţ ʛʰŷ ʖŸى شƅة إʛŬأʻʽŗ  ŕʺ
ŢŲʨي  ƑŵœʸʯŞا�� ʗŶॺƃا  şƍŕʻʺƅا ʛʰŷ   ̒h śƓ    ʖʵʻƅا(řॽƆʽœاʛŬƙا)   ʗʶʺʡو ʗʷʺƍ تŕƎŠʨś řʢƆʶƅى اƆŷ řॼʀŕŸʱʺƅا

 řȄʛʰŷ( řȄʨƍة وʛƄذا ŕƎʱʰʶƄوا řǽدʨƎʽƅت اŕŷŕʺʳƅا řȄʨƍ-    ʦȞţ Ȉʣ Ɠž ŕʺॽŬƛ řॽʻيʙƅا ʝŬس ا��ʛؔś )řॽƆʽœاʛŬإ
.řॽʻʽʺॽƅا ʖʵʻƅا  ʧÌ̔ʰُي ʧʽţ ƓžƑżœƀʰƃا ʗŶॺƃد  اŕॽɺأ ʧƈ )řƅوʙƅا( Ɠž řॽɾŕƂʲƅز اʨƈʛƅا ʦʤŸƈ أن ʦॽƆŸʱƅا şƍŕʻƈ Ɠž

  ʦŷʜŗ ȑدʨƎʽƅا Ɠʻيʙƅروث اʨʺƅا ʧƈ ʗَ̔ƂُِɦŬا ʙƁ ŕƍʛʽŻو ʙʽƅŕƂśدات وŕŷو řॽʺŬر Ȉʢŷر وŕŸوش ʦƆَŷَو řżƅو řॽʻʡو
.Ɠʻيʙƅا ŶǼŕʢƅا ʧƈ ƓžŕƂŝ ʜƈر ʨƆʵǽ ʧƅ ʦŝ ʧƈو řॽƈʨƂƅوا ʧيʙƅا řǽدŕţأ řǽدʨƎʽƅأن ا  ŕʺʻʽŗ    ʗƆȞش  ŗॻʸॻɿƃد اœŶǺا��

–  ŗॻɾ󿿿Ťا��  )řƅʨʢॼƅع واŕžʙƅد واŕƎʢŲƛا( ʦॽʁǼ řƆʲʺʱʺƅا   şƍŕʻƈ Ɠž    )řॽƆʽœاʛŬƙا( ʦॽƆŸʱƅا  )řॽƆʽœاʛŬƙات اʚƆƅ( رةʨŰ
 ʛŦ󟿿ř؛ ʨƂśم Ɔŷى ʛؔžة أن اŕƎʢŲد اʨƎʽƅد ŕؗن ʙȄʛž ŕًŝʙţاً ƌŷʨƊ ʧƈ وʙʱʺƈاً زŕًॽƊŕƈ وŕًॽƊŕȞƈ. وȈʣ Ɠž اƅƁƜŸƅو 

 ًŕŸžاʙƈو ŕًƁʨſʱƈ ŕًʺœدا ȑدʨƎʽƅن اŕؗ )ƓȃʛŸƅوا ƓʻʽʢʶƆſƅا( ʛŦا�� Ŷƈ    ʛŦا�� ȈŗŕƂƈ Ɠž řॽʴŲو Ɯًʢȃو ƌʶſƊ ʧŷ
.ʛŦا�� Ŷƈ řॽɺاʛŰ řȄʨƍ ȘƆŦ ىƅإ Ȑأد ȑʚƅا ʛƈ؛ ا��Ɠŗŕƍرƙوا ȑʙʱŸʺƅوا ʞţʨʱʺƅوا ȆƆʵʱʺƅا ƓȃʛŸƅا 



 ب  
 

ŕॼت اʚƆƅ řƈŕŸƅاʛƄة واŕȄʨʱʴʺƅت اřȄʨƎƆƅ řʶॽœʛƅ     أʨŲʨŗ ʙƄōś ŕʺؗʛʲƄحٍ     ʛؗʺƅا ʟʴž ʛʰŷ  ʧʽƈŕʹƈ ¿ƜŦ ʧƈ
 .řॽɺاʛŰ řŷʜʻŗ řॽʻة ديʛƄوذا řȄʨƍ řŻŕॽŰ Ɠž ʦƎʶś şƍŕʻʺƅأن ا ،)řॽƆʽœاʛŬƙا( ʦॽƆŸʱƅا şƍŕʻƈ 
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Abstract 
     Memory is that active past on which nations, peoples, and societies rely for 
their existence and continuity; collective memory represents the connection that 
unites the members of a nation around shared values, history, and experiences; 
this in turn forms a distinctive national identity for that nation. In the absence 
of this memory, the nation is exposed to the danger of the foundations of its 
identity and cohesion fading away; consequently, its existence as a distinct, 
independent, and unique entity becomes at stake. In this context, the role of 
education emerges as one of the most important institutions of socialization that 
contributes to the formation of collective memory and national identity. 
Therefore, this study titled (The Formation of Memory and Identity in Israeli 
Educational Curricula: Middle and Secondary Education Curricula Case Study) 
explores the interrelationship between memory and identity and the mechanism 
of their formation through educational curricula. It follows the mechanism of 
building a unified (Israeli national memory and identity) for a distinct religious 
and ethnically, culturally, historically, and geographically mixed group through 
analyzing the values of memory and identity both qualitatively and 
quantitatively in the content sample of (Israeli) educational curricula. 
     The study confirmed that the ruling (Israeli) systems worked to intensify the 
presence of values that shape memory and identity in educational curricula, 
with a central focus on the values of religion, place, history, and heritage in 
constructing this identity and memory to fabricate a (unified national 
community). 
    To analyze the nature or quality of these values, they were classified into 
main dimensions that included the historical dimension; where the curricula 
presented a narrative that solidifies the Jews' right to the land of Palestine based 
on a (divine promise), portraying them as a (national group) that evolved from 
a family to a people through a pivotal religious event, while their past is 
presented as a continuous history of a distinctive and struggling people. 
Meanwhile, the social dimension, as clarified through the curricula, shows the 
adoption by successive Israeli elites in power of trends that marginalized and 
erased the identity of Jewish communities and granted them a memory and 
identity (Hebrew-Israeli) that reinforces religious foundations, especially under 
the rule of right-wing elites.  The cultural dimension in the education curricula 
demonstrates that most cultural symbols in the (state) such as national holidays, 
language, flag, emblem, official holidays, customs, and traditions, etc., were 
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derived from the Jewish religious heritage, claiming that Judaism is singular in 
religion and nationhood, and thus no cultural symbol is devoid of religious 
character. Meanwhile, the value-ethical dimensions represented by values of 
(persecution, defense, and heroism) in the (Israeli) education curricula created 
an image of (Israeli self) and the Other; based on the idea that the persecution 
of Jews was a unique event in its kind, extended in time and space. In the 
context of the relationship with the other (the Palestinian and the Arab), the Jew 
was always superior and defending himself, being a hero and a victim in 
contrast to the backward, savage, aggressive, and terrorist Arab; this led to the 
creation of a confrontational identity with the other. 
      It was also made more clear through examining the general components of 
memory and the main contents of identity via the contents of educational 
curricula (Israeli), which contribute to shaping a religious identity and memory 
with a confrontational tendency. 
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